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Currently the share of highly educated first time job seekers is on the rise across the EU and in 
individual study fields such as humanities, art, social sciences, there are overqualified people as 
well as too many of them on the work market. A share of the young with university education are 
joining the hordes of the unemployed (approximately 10 %, varies throughout the different EU 
countries), and a part of them are unable of finding work suitable to their education 
(approximately 30%). In certain aspects the Slovene youth work market is coming closer to the 
situation in the European market. In this contribution we have mainly focused on adjustments 
made to the market demands and the response of the young job seekers to the surplus investments 
on the level of university education.  
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educated job seekers, labour market, job mismatch.  
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EMPLOYMENT TRENDS FOR YOUNG  GRADUATED  JOB SEEKERS 
 
Empirical evidence regarding employment/unemployment trends shows that the young ï when 
entering the labour market as seekers of their first job (after completed education) ï are, despite 
being well educated, socially the most deprived group regarding access to work/jobs. The young 
are a social group, that will most likely be included in insecure forms of employment, like 
temporary and occasional work, fixed-term and part-time jobs, that often do not enable personal 
career-building. Another issue is over-education, referring to the group of people (in some 
segments) with the highest educational level. In this respect we can speak of market in-deficitient 
of particular disciplines respectively market hyper-density of highly educated young cadres 
relative to specific educational field. 
 
The results of studying the data on transition of youth from the educational process to 
employment (carried out by Kogan and Shubert in 2003), collected with ad hoc module in the 
frame of EUROSTAT in 20 countries of the EU1 show that the young that are about to finish the 
educational process, have the most difficulties in finding jobs immediately after entering the 
labour market. Their position is however improving with longer period of inclusion in the labour 
market. Differences among countries are significant. In Austria, Netherlands, Denmark, and also 
in Sweden, Ireland, Great Britain and Portugal, low degrees of youth unemployment are being 
maintained and are more or less constant regardless the time of education completion. In 
Slovenia, Belgium, Luxemburg and Hungary, the degree of youth unemployment is under the EU 
average, nevertheless the young are experiencing significant problems in entering the labour 
market. The biggest troubles in finding employment are experiencing the young in France, 
Greece, Spain, Italy, Romania, Latvia and especially in Slovakia. Highest proportion of youth 
employed in insecure workplaces is typical for Spain and France, whereas relatively low 
                                                   
1 Spain, Finland, Ireland, France, Italy, Sweden, Greece, Great Britain, Denmark, Portugal, Netherlands, 
Austria, Luxemburg, Hungary, Slovenia, Slovakia, Lithuania, Latvia, Romania, Estonia. 
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proportions were recorded in Italy, Austria, Great Britain and Hungary. Comparison of the data 
regarding unemployment trends according to education across the EU countries shows, that the 
highest proportion among employment seekers represent those with higher levels of secondary 
education (in most cases they exceed half of all employment seekers). The share of people 
seeking jobs with primary or lower levels of secondary education is generally around one third 
and the lowest proportion of unemployed (somewhat above one tenth) is related to tertiary 
education (LABORSTA, 2008).  
 
It has to be stressed, that in the EU countries student population in tertiary education is continuing 
to rise relatively fast - over 10 % in 2008 compared to 2001. According to the demographic data, 
the Baltic countries, Nordic countries, Greece, Poland and Slovenia are those with the highest 
enrolment rate of adults aged 18-39 in tertiary education (their participation rates are over 12.5 
%). These countries are also among those in which the position of tertiary education compared to 
all educational levels is the strongest. The situation is very different in Cyprus, Malta, Austria, 
Slovakia, Liechtenstein and Turkey, where participation in tertiary education is relatively low 
(under 9 %).2  
The great majority among all EU students enrolled in tertiary education, are in programs that are 
ótheoretically basedô, óresearch preparatoryô or give access to óprofessions with high skills 
requirementsô as opposed to those doing shorter more practically oriented programs. (Education 
and Culture DG, 2007). 
 
Although better education decreases the risk of unemployment, some research results indicate 
that almost one third of graduates end up in jobs that do not match their educational qualifications 
very well. (Maarten H.J. Wolbers 2003) Transition process from school to work takes place in 
stages and is a turbulent and uncertain period. School leavers have to compete for the available 
jobs with those who have already gained a position in the labour market. Their lack of work 
experience often forces them to face unemployment, or meet the job mismatches. By author 
opinion the job mismatches are the result of incomplete information on the abilities of school 
leavers and the characteristics of jobs offered by employers. (ibid. p.1)   
 
As shows the Figure 2 among school leavers with upper secondary education at most (ISCED 3-
4) around 40% have a job mismatch and on the highest educational level (ISCED 5-6) 30% of the 
graduates still have a job mismatch.  
 

                                                   
2 In the case of some of these countries, it can be attributed to higher proportions of students that study 
abroad. 
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Figure 2: Incidence of job mismatches by level of education and country3 

 
Source: Wolbers (2003.a) 
 
 
The incidence of job mismatches differs between fields of education. The school leavers who 
have attended a vocational program in humanities/arts, agriculture or sciences are most likely to 
be employed outside their own occupational domain. More than two third of those who left 
education with a vocational program in humanities/arts, have a job that does not fit their field of 
education. Much closer link between the field of education attended and the occupation is in the 
sectors education and health/welfare ï Table 1.  
 
Table 1: Incidence of job mismatches by field of education and country (%) 
 

 
Source: Wolbers (2003.a) 
 
School leavers who have a job that does not fit their field of education are employed more often 
on a temporary basis than school leavers with a fitting job. �,�Q���6�Z�H�G�H�Q�����I�R�U���L�Q�V�W�D�Q�F�H�������������R�I���V�F�K�R�R�O��
�O�H�D�Y�H�U�V���Z�L�W�K���D���Q�R�Q���P�D�W�F�K�L�Q�J���M�R�E���K�D�Y�H���D���W�H�P�S�R�U�D�U�\���F�R�Q�W�U�D�F�W�����Z�K�H�U�H�D�V���W�K�L�V���S�H�U�F�H�Q�W�D�J�H���L�V�����������I�R�U��
�W�K�R�V�H�� �Z�L�W�K�� �D�� �P�D�W�F�K�L�Q�J�� �R�Q�H���� �6�O�R�Y�H�Q�L�D�� �D�Q�G�� �*�U�H�H�F�H�� �V�K�R�Z�� �F�R�P�S�D�U�D�E�O�H�� �S�H�U�F�H�Q�W�D�J�H�� �G�L�I�I�H�U�H�Q�F�H�V����

                                                   
3 Analysis covers twelve countries - Austria, Belgium, Denmark, Spain, Finland, France, Greece, Hungary, 
Italy, the Netherlands, Sweden, and Slovenia-  for which reliable data are currently available. Data from 
Ireland, Lithuania, Luxembourg, Latvia, Portugal, Romania, Slovakia, and the United Kingdom are 
excluded, because of small sample sizes. 
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�'�H�Q�P�D�U�N���� �D�Q�G�� �W�K�H�� �1�H�W�K�H�U�O�D�Q�G�V���� �R�Q�� �W�K�H�� �R�W�K�H�U�� �K�D�Q�G���� �W�K�H�U�H�� �L�V�� �O�L�W�W�O�H�� �R�U�� �Q�R�� �D�V�V�R�F�L�D�W�L�R�Q�� �E�H�W�Z�H�H�Q��
�W�H�P�S�R�U�D�U�\���H�P�S�O�R�\�P�H�Q�W���D�Q�G���K�D�Y�L�Q�J���D���M�R�E���P�L�V�P�D�W�F�K�� (Ibid. p.4) 
 
It has to be stressed there are still social limitations regarding access to high educational systems. 
The World bank International comparative studies of the transition states in years 1992 to 
1996(7), including Slovenia, showed inequality in access to education and foreign (poor results in 
functional literacy) and inner inefficiency of educational systems. Regardless of some missing 
data, it was found out in the study, that from the perspective of educational economical benefits, 
individual investments in human capital (education and working experience) and social capital 
are increasing, what in particular refers to those highly educated.  
 
The contemporary views on learning are leaning away from the individualist approaches and 
emphasize the meaning of interactions between individuals and social components. Interactive 
knowledge framed in social context exposes the social capital (Wenger, in Jelenc, Kump, 2007) 
of young well educated job seekers, as well. Social capital provides the young graduated first job 
seekers with resources, which enable more successful intermediation between crucial/key factors 
in the process of employment.  
 

 
SOCIAL CAPITAL AS A MEDIATOR BETWEEN EDUCATION AND WORK  
 
In comparison with the latter approaches to the role of education as a factor increasing 
individual competiveness in the labour market, the contemporary ones underline the 
significance of social capital. Based on the writings of two important founders of social 
capital (Putnam and Coleman) it can be concluded that human capital - as an individual 
and social investment into education (Becker, 1967) - accompanied by a lack of social 
capital, does not enable the gaining of better paid work positions. Putnam (1993) stated 
that social capital generates human capital and leads to the economic success of the 
society, while Coleman (1988) defined social capital as complementary to human capital. 
Colemanôs viewpoint is confirmed by the results of the recent researches, which show 
that social and human capital have a reciprocal empowering effect. Dika and Singh 
(2002) examined the relationship between social capital and educational achievement in 
fourteen studies, and in the majority of them they discovered a positive association 
between the results. Most studies considered education achievement in relation to 
parental social capital and only a few studies were concerned with the studentsË personal 
connections. As shown by the research findings, social capital may provide a counter-
weight to economic and social disadvantages. The authors also point out that the interplay 
between the various social capital aspects and the studentsô academic achievement 
remains unclear and calls for further research. 
 
Although current researches confirm ColemanËs conceptualization of the significance of 
the social capital, they also call attention to certain serious challenges. Since Coleman 
proceeds from a rational decision theory, it is not entirely clear why the actors should 
invest in social capital if they are pursuing their own individual interest. In order to solve 
this problem Coleman supposed that the actors did not create social capital as such, it 
arose as an unintended consequence of their pursuit in fulfilling their own interests. 
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Colemanôs understanding of social capital focused primarily on the family and he 
emphasized its role in the young personËs cognitive development. He defined social 
capital as ñthe set of resources that inhere in family relations and in community social 
organization and that are useful for the cognitive or social development of a child or 
young person. These resources differ for different persons and can constitute an 
important advantage for children and adolescents in the development of their human 
capitalò (Coleman, 1994, p. 300). Since he was primarily interested in adolescentsË 
relationships, his view was biased towards a single type of educational institution and he 
paid little attention to the later stages of the formal education system, and none to 
learning in informal settings such as the work place (Field, 2003, p. 48).  
 
The impact of social capital on the studentsË position in academic institutions and on the 
work market was also forgotten by the second father of social capital, Pierre Bourdieu 
(1985)4. From all of the semantic5 forms of capital he paid the greatest attention on 
cultural capital. The symbolic form of cultural capital (which is personal and non-
transferable) is imprinted in the individual as he/she is born into a specific primary-
cultural environment and can be ñfully-capitalizedò by investments into ñself-cultivationò 
and institutional success, including gaining education and other forms of knowledge 
(Bourdieu, 1985). According to Bourdieu a positive correlation exists between cultural 
capital, social capital and educational achievements. Similar to cultural capital, social 
capital is also located in the individualôs early primary environments; family and 
community. Besides the relations with parents, friends and other members of the 
community, norms and social networks are also important. Bourdieu understands social 
capital as a long-term investment into the social network, which is enabled by the 
network of existing and potential relations. The size of the social capital depends on the 
quantity and diversity of the relations; i.e. on the broadness of the network of relations 
and links that the individual can successfully mobilize.  
 
In the knowledge transfer from the academic to the enterprise environment, social capital 
plays an important transmitter role, for human capital does not ensure appropriate 
interaction between two so different environments. Individuals who step from the 
academic to the economic environment need not only to have high levels of education but 
also to be trained for team work, cooperation and communication (Lenarļiļ, 2008), as 
well as being experienced in establishing and spreading social networks. As ascertained 
by Adam and Ronļeviĺ (2003, 25), social capital can be defined as a ñcatalyst of the 
dissemination of human and intellectual capitalò. On the other hand, if it is not in 
circulation with transfer mechanisms and ñintermediationò, human capital can also be 
merely ñdead capitalò (ibid).  
 
                                                   
4 His major work on the French higher education (Bourdieu, 1988.) dealt with academic staff and their use 
of social capital in improving their position in the scholar hierarchy. 
 
5 Bourdieu (1985) set the division between the economist and semantic understanding of capital. The 
economist understanding places into the foreground the Mercantilistic exchange, while the semantic 
understanding focuses on the exchanges that take place through social, cultural, artistic or academic 
practices. 
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It could be stated that there is an important lack of theoretical and empirical studies on 
the influence of social capital on the educational achievements of university students. 
Researches that deal with study results and indicators, through which it is possible merely 
indirectly to draw conclusions as regards the influence of social capital, are more 
common. Such an example is the influence of community learning and parent education 
on study results. The results of these researches confirm that there is a positive 
correlation between good study achievements and community learning, as well as 
between study achievements and a higher level of parentsô education (Vidoviļ, 2003, 178 
ï 181), i.e. between social and cultural capital and study achievements. We especially 
lack research on the influence of social (and other types of) capital on the success in the 
youthôs first employment, even though it can be assumed that the investment into 
studying, and the professional career and also ensuring social networks have an important 
influence on obtaining appropriate employment. 
 
 
INVESTMENTS IN EDUCATIONAL CAPITAL AND PREPARATION FOR THE FIRS JOB ï 
THE CASE OF SLOVENIA 
 
As for other European countries in the last decades, the expansion of education is also typical for 
Slovenia. After completed primary school, 90 % of youth continue their education process on the 
secondary level, since the beginning of the 1990-ties ï also due to limited employment 
possibilities ï there is increasing trend of inclusion in the tertiary education6 and, consequentially, 
also an increase in the share of well educated young people seeking their first employment. 
Among the areas of education it comes to huge disproportions; to the largest extent, the young are 
included in social sciences and business-administrative programs, whereas inclusion in 
programmes like natural sciences, mathematical and technical studies, is significantly smaller. 
With the improved economic situation after 1997 (and especially after 2004), the degree of 
registered unemployment was in decline ï from 14,4 % in 1997 to 9,4 % in 2006 ï but 
nevertheless almost one third of the unemployed can be attributed to the account of the young 
seeking for their first employment.  
 
As in all other European countries, Slovenian employers also tend to increase (due to pressure of 
global economy) short-time productivity of workforce by reassuring greater labour market 
flexibility. Gradual deregulation of labour market is under way, that is reflected mostly in 
reduction of employees firing expenses and in the reduction of limitations related to flexible 
forms of employment - to which, according to the data, young seekers of first employment are 
predominantly exposed.7 Extent of secondary work with non-typical forms of employment ï i.e. 
not protected by work legislation or collective agreements ï is increasing.  
 
We can conclude, that regardless of the model of labour market integration and the relations 
among educational and employment the young in the market of labour are appearing as a 
deprived group. Their access to employment is ï in the context of increasing flexibility of labour 
market ï instead of education and relations between educational and employment system ï 
becoming increasingly dependent on other factors that can be put into category of social and 
cultural capital.  
                                                   
6 According to some data, in the recent years almost 60 % of the generation is included in tertiary 
education. 
7 According to Kanjuo-Mrļela and Ignjatoviĺ (2004), among all employed 10,5 % of the population is 
employed for limited-time, whereas in population aged 15-24 share of limited-time employment is 42,9 %. 
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In our search for the answers to the questions posed above we are relying on the data gathered in 
the research entitled �(�Y�D�O�X�D�W�L�R�Q�� �R�I�� �L�Q�Y�H�V�W�P�H�Q�W�V�� �L�Q�W�R�� �H�G�X�F�D�W�L�R�Q�D�O�� �F�D�S�L�W�D�O�� �D�Q�G�� �W�K�H�� �\�R�X�W�K�� �Z�R�U�N��
�P�D�U�N�H�W8��that deals with economic, social and personal aspects of youth employment. It treats 
these aspects as seen and experienced by the population poorly off; students in their final years 
and graduates from courses that are not truly in demand in the Slovene job market. The main 
subject of the research were investments into educational and social capital, the evaluation of the 
youth job market, the experience of the respondents with people employed in education, 
employers, job agencies and the relationships between all of them.  
 
Compared to other researches that deal with these issues mainly on the explanatory level through 
studying the conditions and trends using statistical and public opinion data, this is one of the rare 
researches in Slovenia that sheds light on the micro level as regards the situation in the youth job 
market. It encompasses two target groups: fourth year students from hard to employ studies from 
the Faculty of Arts, Faculty of Social sciences, Faculty of Social Work in Ljubljana and the 
Faculty of Humanistic Sciences in Koper and graduates from social sciences and humanities that 
have been seeking employment for a longer period of time. These samples were chosen 
deliberately; two approaches to data gathering were used: a questionnaire for 150 students from the 
higher years, and semi-structured interviews for the 12 young graduates, employment seekers. In 
the data analysis we used a quantitative as well as qualitative approach. The data gathered with 
the questionnaire was analysed on the descriptive level (frequency division and relative shares), 
while the results were additionally documented with qualitative data obtained through interviews.  
 
�,�Q�Y�H�V�W�P�H�Q�W���L�Q�W�R���R�E�W�D�L�Q�L�Q�J���Q�H�Z���N�Q�R�Z�O�H�G�J�H����
 
The research results show that the students from the final years of non-deficit study courses 
mainly invest into formal forms of education, and only little into additional forms that would 
enable them to obtain additional knowledge, which is highly respected by the employers. This 
lack can be seen in the financial and time investments into extra curriculum activities. As shown 
in Figure 3, the greatest share in financial investments (almost 50% of the monthly expenses) is 
intended for housing and food. The third highest expense is represented by the costs related to the 
transport to the place of education, which on average amounted to almost 10% of the monthly 
expenses. At this it has to be taken into account that approximately half of the respondents live 
with their parents, which to a certain extent lowers the average housing and food costs. All 
students also have access to subsidised food and transport. 
 
 
Figure 39: 

                                                   
8 The research was performed by the order of the Ministry of Education and Sport of the Republic of Slovenia and the 
Ministry of Higher Education, Science, and Technology. The research took place between 2004 and 2006 and the data 
was gathered in spring 2005.  
9 The question as regards the costs related to their studies was an open question ï i.e. the students could 
enter any amount. In the table the amounts were joined into categories to make the table easier to read.  
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Surprisingly low are financial investments into travels and study trips, social contacts and other; 
i.e. activities and goods that are not directly linked to the living expenses during studies, and yet 
significantly contribute to the quality of knowledge and competence obtained during this period.  
 
The comparison of time investments into regular study activities (lectures, workshops, seminars) 
and extra-curriculum activities (attending non-obligatory lectures, round tables, study trips in 
Slovenia and abroad10) show a lack of investments into extra-curriculum activities.  
 
Most respondents attend the regular study activities ï everyday or a few times weekly. Most of 
them also study regularly at home ï over half of them study every day or a few times a week. The 
respondents have insufficiently participated at extra-curriculum activities, even though they are 
extremely important for the óaccumulationô of the educational capital. Almost one third of the 
respondents never attended non-obligatory lectures and over 50% attended them only once a year 
or at special occasions. Even less respondents have attended study symposiums or round tables ï 
42 percent never and a half once a year or at special occasions. Study trips or visits abroad are 
also very rare: as much as 41 percent of the respondents did not travel abroad and 63 percent 
travelled once a year or at special occasions.  
 
Most of the interviewed graduates from the non-deficit study courses estimated that the financial 
investments during their studies were not (too) high. Maja, an MA from the Faculty of Arts stated 
that the expenses during her studies were normal:�� �,�� �O�L�Y�H�G�� �Z�L�W�K�� �P�\�� �S�D�U�H�Q�W�V���� �V�R�� �,�� �K�D�G�� �Q�R�� �O�L�Y�L�Q�J��
�H�[�S�H�Q�V�H�V�«�� �,�� �Z�R�X�O�G�� �K�D�Y�H�� �W�R�� �S�D�\�� �P�\�� �0�$�� �F�R�X�U�V�H���� �E�X�W�� �P�\�� �S�D�U�H�Q�W�V�� �S�D�L�G�� �L�W���� �D�Q�G�� �W�K�H�� �U�H�V�W���� �,�� �G�R�Q�¶�W��
�N�Q�R�Z�«���,���G�L�G�Q�¶�W���U�H�D�O�O�\���K�D�Y�H���D�Q�\���V�S�H�F�L�D�O�V���H�[�S�H�Q�V�H�V�����H�[�F�H�S�W���I�R�U���E�X�\�L�Q�J���D���E�R�R�N���Y�H�U�\���Q�R�Z���D�Q�G���W�K�H�Q������
 
Investments into regular and extra-curriculum activities are selective. Vlado, a political sciences 
graduate stated: 
���������,���Z�R�X�O�G���V�D�\���W�K�D�W���L�Q���P�R�V�W���F�D�V�H�V���,���F�K�R�V�H���W�K�H���H�D�V�\���Z�D�\���R�X�W�����$�W���W�K�L�Q�J�V���W�K�D�W���F�D�S�W�X�U�H�G���P�\���L�P�D�J�L�Q�D�W�L�R�Q��
�,���L�Q�Y�H�V�W�H�G���D���O�R�W���P�R�U�H���W�L�P�H���D�Q�G���H�I�I�R�U�W���W�K�D�Q���W�K�H���V�W�X�G�\���F�X�U�U�L�F�X�O�X�P���I�R�U�H�V�D�Z�����,���U�H�D�G���D���O�R�W���R�I���D�G�G�L�W�L�R�Q�D�O��
�O�L�W�H�U�D�W�X�U�H���������,���D�O�V�R���Z�R�U�N�H�G���D�E�U�R�D�G���R�Q���W�R�S�L�F�V���W�K�D�W���L�Q�W�H�U�H�V�W�H�G���P�H���D�Q�G���W�K�H�Q���,���F�R�P�E�L�Q�H�G���P�\���H�[�S�H�U�L�H�Q�F�H��
�Z�L�W�K���P�\���V�W�X�G�L�H�V���� 
 

                                                   
10 That the investments into trips abroad are too low is also shown by the results obtained from the 
Eurostudent 2005 research. Only 9.3% of the respondents travelled and/or stayed abroad for study 
purposes, 3% of the questioned attended a part of their course abroad and only 14.3% of the questioned had 
a serious intention to travel and/or stay abroad.  
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�,�Q�Y�H�V�W�P�H�Q�W�V���L�Q�W�R���E�X�L�O�G�L�Q�J���D���F�D�U�H�H�U���D�Q�G���L�Q���V�R�F�L�D�O���Q�H�W�Z�R�U�N�V����
 
Most ï 89 percent of the questioned students ï often or very often think about what they want to 
become, and almost all of them think about becoming financially independent. However, a third 
of them do not know what they will do once they graduate. Slightly less than one third plan to 
continue their studies, slightly over one quarter of the respondents have some ideas as regards 
their future employment and only 4 percent have a plan how they will find employment ï Table 
2. 
  

Table 2: èDo you think about your employment and professional career once you will graduate?ç 

 Frequency share 
Yes, I have a plan how to find employment  5 4% 
Yes, I have an idea how I could find employment  41 27% 
Yes, I intend to continue with my studies  44 29% 
Yes, I have different ideas as regards what I will do once I 
graduate  10 7% 

No, I do not know yet what I will do once I graduate  50 33% 
�7�R�W�D�O�� 150 100% 

 
 
An important piece of information as regards the plans for the future is whether the respondent 
has a role model and if so, is he/she in contact with him/her. Over half of the respondents (58%) 
do not have a role model and only a minority (17%) have a role model with whom they are in 
touch.  
 
However, even though most students do not have a role model, most of them (91%) have 
someone to discuss their future plans with. In most cases the exchange of ideas takes place in the 
narrowest social circle; amongst friends (81%) and study colleagues (64%); parents (62%) and 
partners - those who have them (55%).  There is an extremely low share of those who discuss 
their plans with mentors (7%) and role models (3%). 
 
A similar situation can be noticed with personal contacts. The respondents have regular contacts 
mainly with colleagues and friends. Slightly less than one third have regular contacts with 
professors and mentors, while most have such contacts only rarely or at special occasions (61%). 
Even though 88% of the respondents often or very often participate in various works, one third of 
them óneverô and more than one half órarelyô or on óspecial occasionsô discuss their studies and 
careers within a working environment. From this we can conclude that the work they perform is 
not directly related to their studies and their future careers. 
 
Most of the interviewed graduates did also not intentionally invest into their social capital or 
social networking in order to open paths for their professional career or improve their 
employment possibilities. In their contacts with colleagues and friends as well as ósignificant 
othersô their main goals were linked to their studies. Maja had the following to say on this topic: 
�1�R�����,���D�P���Q�R�W���W�K�D�W���V�H�O�I�L�V�K���«�Q�R�����,���Z�D�V���P�R�U�H���L�Q�W�H�U�H�V�W�H�G���L�Q���W�K�H���F�R�Q�W�H�Q�W�V�����,���D�P���F�R�Q�Q�H�F�W�H�G���W�R���W�K�H���S�H�R�S�O�H��
�Z�L�W�K���Z�K�R�P���,���V�K�D�U�H���W�K�H���V�D�P�H���S�U�R�E�O�H�P�V�����L�Q�W�H�U�H�V�W���D�Q�G���,���W�K�R�X�J�K�W�«���\�R�X���N�Q�R�Z�«���H�[�S�H�U�W�V���L�Q���R�X�U���I�L�H�O�G�V��
�«�,�Q���I�D�F�W���W�K�D�W���Z�D�V���P�\���R�Q�O�\���I�R�F�X�V�����,���Z�R�X�O�G���V�D�\�����$�Q�G���H�Y�H�U�\�W�K�L�Q�J���I�R�O�O�R�Z�H�G���I�U�R�P���W�K�H�U�H���� 
 



 10

Regardless of this the respondents realize that social connections are important, especially when 
searching for employment. As seen from the words of Mira, a graduate of the Faculty of Arts, 
some also see political involvement to be important. 
�2�I���F�R�X�U�V�H���W�K�H�\���Z�H�U�H��(social inputs important, note by P.D������ �«���D�Q�G���L�Q���I�D�F�W���W�K�H�\���D�U�H���L�Q�F�U�H�D�V�L�Q�J�O�\��
�V�R���� �8�Q�I�R�U�W�X�Q�D�W�H�O�\���� �W�K�D�W���L�V�� �W�K�H���Z�D�\�� �L�W�� �L�V���D�Q�G���W�R�� �W�H�O�O�� �\�R�X�� �W�K�H�� �W�U�X�W�K�� �W�K�L�V�� �L�V�� �H�[�W�U�H�P�H�O�\�� �L�P�S�R�U�W�D�Q�W���«�W�R��
�Z�K�L�F�K���V�L�G�H���\�R�X���E�H�O�R�Q�J���«�� �:�K�H�U�H���G�R���\�R�X���V�W�D�Q�G���S�R�O�L�W�L�F�D�O�O�\���� �7�K�L�V���L�V���Y�H�U�\���L�P�S�R�U�W�D�Q�W�����H�Y�H�Q���L�I���\�R�X���G�R��
�Q�R�W���G�H�I�L�Q�H���L�W���\�R�X�U�V�H�O�I���«�,���S�H�U�V�R�Q�D�O�O�\���G�R���Q�R�W���G�H�I�L�Q�H���P�\�V�H�O�I�����D�Q�G���,���Z�D�V���H�V�S�H�F�L�D�O�O�\���R�S�S�R�V�H�G���W�R���G�R�L�Q�J��
�V�R���Z�K�H�Q���,�� �Z�D�V���\�R�X�Q�J�H�U���«�%�X�W���W�K�D�W���L�V���W�K�H���Z�D�\���L�W���L�V�����L�I���\�R�X���G�R���Q�R�W���G�H�I�L�Q�H���\�R�X�U�V�H�O�I�����R�W�K�H�U�V���G�R���L�W���I�R�U��
�\�R�X�����)�R�U���P�H���L�W���L�V���L�P�S�R�U�W�D�Q�W���W�K�D�W���,���Z�R�U�N�����W�K�D�W���,���D�P���J�R�R�G���D�W���L�W���� 
 
The results from questionnaires as well as from the interviews point towards the fact that most 
respondents were connected in networks on the primary social level, i.e. with their closest; their 
social networks on other levels, especially on the professional one are in most cases weak and 
insufficient for successfully building a career.  
��
��
�7�K�H���L�Q�I�O�X�H�Q�F�H���R�I���W�K�H���F�X�O�W�X�U�D�O���F�D�S�L�W�D�O���R�Q���V�W�X�G�H�Q�W�V�¶�����H�G�X�F�D�W�L�R�Q�D�O���D�Q�G���V�R�F�L�D�O���F�D�S�L�W�D�O����
��
The cultural capital that was in this research defined as the education of the respondentsô parents 
has proved to be the main determinant of the scope of the various investments made by the 
students. The data in table 3 shows the average annual expenses of the respondents in relation to 
the education of their parents. Except for the expenses for study accessories and transport costs, 
the expenses of those with higher educated parents are higher that the expenses of those with 
lower educated parents.  
 

Table 3: Average annual expenses in relation to the education of the parents * 

�(�[�S�H�Q�V�H�������������������������������������������������������������������������L�Q���¼�� primary secondary higher 
Study accessories      153 158 145 
Living costs 1213 1231 1587 
Food   701 748 841 
Travel expenses  583 489 548 
Travels and study trips  309 279 381 
Social contacts and attending events  88 115 254 
Other 496 601 652 

* the value 0 ú is not included  

In the data shown above we have to also take into account that the parents with secondary and 
higher education cover larger shares of the expenses for their studying children (on average 53 
and 55%), compared to parents with primary education (on average 40%). Students with lower 
educated parents are more likely to work for money (in 40% of cases); 35 percent of those with 
parents with secondary education work for money and 36 percent of those with parents with 
higher education. Grants have proven to be a very modest source of income, at which they cover 
the greatest part of the expenses, i.e. 19 percent of the student expenses from the lower educated 
families; 9 percent of the student expenses from families with secondary education and 7 percent 
of the student expenses from higher educated families.  
 
The data confirms that the parentsô social position has a decisive influence on which extra-
curriculum activities the students will participate in as well as the extent of their social circle they 
will have when thinking about their future plans.  
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Most often students with parents with secondary school or university education go abroad and 
visit symposiums, round tables and additional lectures, while students with parents with primary 
education are less likely to do so. The frequency of the contacts with colleagues and friends does 
not differ significantly with the parentôs education, however there are important differences in the 
frequency of talks with professors, mentors, and óothers of importanceô. Students from lower 
educated families discuss their studies and career with these people less often than their 
colleagues with higher educated parents. Students with parents who have university education 
have the most diverse social networks of them all. Students whose parents have only primary 
school education seem to have less role models then other students and they are the more likely to 
consider their future plans on their own.  
 
 
The differences in the social position of students during their studies were recognised by some of 
the interviewed graduates, such as for instance Vlado, the political science graduate: 
�«���Z�H���V�W�X�G�H�Q�W�V���K�D�Y�H���Y�H�U�\���G�L�I�I�H�U�H�Q�W���O�L�I�H�V�W�\�O�H�V���D�Q�G���,���W�K�L�Q�N���W�K�D�W���Z�H���P�L�J�K�W���Q�R�W���K�D�Y�H���W�K�H���E�H�V�W���V�\�V�W�H�P���I�R�U��
�G�H�I�L�Q�L�Q�J�� �W�K�H���L�Q�Y�H�V�W�P�H�Q�W�V�����H�Y�H�Q���I�L�Q�D�Q�F�L�D�O���R�Q�H�V���� �W�K�D�W���D���V�W�X�G�H�Q�W���Z�R�X�O�G���K�D�Y�H���W�R���J�L�Y�H���L�Q���W�K�H���F�R�X�U�V�H���R�I��
�K�L�V���V�W�X�G�L�H�V���� �I�R�U���L�Q�V�W�D�Q�F�H�����,���D�P���I�U�R�P���/�M�X�E�O�M�D�Q�D���D�Q�G���,���D�P���P�L�G�G�O�H���F�O�D�V�V���� �O�H�W�¶�V���V�D�\���� �D�Q�G���Z�H���K�D�Y�H���Q�R��
�I�L�Q�D�Q�F�L�D�O���S�U�R�E�O�H�P�V���� �D�Q�G���,���J�H�W���V�X�E�V�L�G�L�V�H�G���I�R�R�G���W�R�N�H�Q�V���D�Q�G���D���V�X�E�V�L�G�L�V�H�G���E�X�V���S�D�V�V���D�Q�G���L�I���P�\�� �I�H�O�O�R�Z��
�V�W�X�G�H�Q�W���Z�K�R���O�L�Y�H�V���Z�L�W�K���K�H�U���P�R�W�K�H�U���Z�K�R���L�V���R�Q���P�L�Q�L�P�X�P���Z�D�J�H���J�H�W�V���W�K�H���V�D�P�H���E�H�Q�H�I�L�W�V���D�V���P�H�����,���W�K�L�Q�N��
�W�K�H�U�H���L�V���V�R�P�H�W�K�L�Q�J���Z�U�R�Q�J���Z�L�W�K���W�K�H���V�\�V�W�H�P���«����
 
 
�,�Q�Y�H�V�W�P�H�Q�W�V���L�Q���H�P�S�O�R�\�P�H�Q�W���H�[�S�H�U�L�H�Q�F�H�V��
 
Even though most respondents performed various jobs during their studies, only a few of them 
had the opportunity to participate in fields for which they were getting educated or at least in a 
similar field. Later on, once they graduate (as it can be seen from the interviews with the 
graduates) these occasional jobs will prove to be helpful; they will give them the skills to 
cooperate with the employers and overcome any administrative employment procedures.  
 
Less then one third of the respondents often participate in activities that complement their studies 
and actively seek information over the internet, while approximately a mere quarter has a plan to 
obtain new skills and broaden their social contacts outside of the study obligations. The rest leave 
these possibilities more or less to chance.  
��
As regards the role of the educators at training for their appearance on the job market 40 percent 
of the respondents replied that the faculties did not teach them enough as regards the possibilities 
of employment, while 50 percent stated that they were only partially acquainted with it; only 11 
percent of the respondents stated that their faculties gave them sufficient knowledge as regards 
the possibilities of employment. Most respondents also estimated that their faculties did not set up 
enough contacts with future employers (68%), to a certain degree such contacts were provided to 
one quarter of the respondents, while only 7 percent were of the opinion that contacts were 
sufficiently established.  
 
The interviewed graduates who are seeking employment have two types of work experience, 
those gained during their studies and those gained after they have completed their studies in their 
search for the right employment. One of the female respondents stated:��
�,�� �K�D�Y�H�� �E�H�H�Q�� �Z�R�U�N�L�Q�J�� �V�L�Q�F�H�� �W�K�H���D�J�H�� �R�I�� ������ �D�Q�G�� �Z�K�H�Q�� �,�� �R�Q�F�H�� �D�G�G�H�G�� �X�S�� �D�O�O�� �P�\�� �Z�R�U�N�� �H�[�S�H�U�L�H�Q�F�H�� �,��
�G�L�V�F�R�Y�H�U�H�G���W�K�D�W�� �,�� �Z�R�X�O�G���K�D�Y�H�� �I�L�Y�H�� �\�H�D�U�V���R�I�� �Z�R�U�N���H�[�S�H�U�L�H�Q�F�H�� �«���,�� �W�K�L�Q�N���W�K�D�W���,���K�D�Y�H���T�X�L�W�H���D�� �O�R�W���R�I��
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�Z�R�U�N���H�[�S�H�U�L�H�Q�F�H���«���,���D�O�V�R���K�D�Y�H���R�U�J�D�Q�L�V�D�W�L�R�Q���H�[�S�H�U�L�H�Q�F�H���I�U�R�P���Z�K�H�Q���,���X�V�H�G���W�R���Z�R�U�N���L�Q���D���V�K�R�S��(Jana, 
international relations graduate). 
 
After completing their studies almost all of the graduates have searched for the right job, even 
those who were already part-time employed and those who decided to continue with their studies. 
The ways of job hunting are similar; most of them have experience with the job centre through 
which they have performed various temporary, often also public works. Alja, human resource 
management graduate stated: 
�<�H�V���,���U�H�J�L�V�W�H�U�H�G���D�W���W�K�H���M�R�E���F�H�Q�W�U�H�����,���I�R�O�O�R�Z�H�G���D�O�O���M�R�E���D�G�G�V�����G�L�G�Q�¶�W���,�«���Q�H�Z�V�S�D�S�H�U�����W�K�H���L�Q�W�H�U�Q�H�W�����\�R�X��
�J�R���W�R���L�Q�W�H�U�Y�L�H�Z�V�����J�R�R�G���R�Q�H�V���D�V���Z�H�O�O���D�V���E�D�G���R�Q�H�V�����D�S�S�U�R�S�U�L�D�W�H���R�Q�H�V���R�U���L�Q�D�S�S�U�R�S�U�L�D�W�H���R�Q�H�V�«���,���M�X�V�W��
�F�R�Q�W�L�Q�X�H�G���V�H�Q�G�L�Q�J���P�\���D�S�S�O�L�F�D�W�L�R�Q�V�����,���W�K�L�Q�N���,���J�R�W���H�P�S�O�R�\�H�G���L�Q���S�X�E�O�L�F���Z�R�U�N�V���T�X�L�W�H���T�X�L�F�N�O�\���������P�D�L�Q�O�\��
�,�� �Z�D�V�� �D�� �E�X�V�L�Q�H�V�V�� �V�H�F�U�H�W�D�U�\�� �D�Q�G�� �,�� �G�L�G�� �D�O�O�� �V�R�U�W�� �R�I�� �W�K�L�Q�J�V���� �«�� �%�X�W�� �W�K�H�Q���� �D�I�W�H�U���R�Q�H�� �\�H�D�U�����W�K�H���S�X�E�O�L�F��
�Z�R�U�N�V���H�Q�G�H�G�����W�K�H�\���H�[�W�H�Q�G�H�G���W�K�H�P���I�R�U���D���Z�K�L�O�H���E�X�W���W�K�H�Q���,���Z�D�V���E�D�F�N���D�W���W�K�H���M�R�E���F�H�Q�W�U�H���������:�K�D�W���,���Z�D�Q�W��
�W�R���V�D�\���L�V���W�K�D�W���H�Y�H�U�\���Z�R�U�N���\�R�X���D�F�F�H�S�W�����H�Y�H�Q���L�I���L�W���L�V���I�R�U���D���O�R�Z�H�U���O�H�Y�H�O���R�I���H�G�X�F�D�W�L�R�Q���R�U���D���O�R�Z�H�U���V�D�O�D�U�\����
�F�D�Q���K�H�O�S���\�R�X���L�Q���W�K�H���O�R�Q�J���U�X�Q��  
 
The experience with employers (that the respondents describe as different and interesting) most 
often results in rejection. A female graduate who worked in numerous agencies during her studies 
wished to gain permanent employment once she graduated or at least get employment for a 
specified period. She described her experience as follows:  
�,���J�R�W���F�D�O�O�H�G���I�R�U���D�Q���L�Q�W�H�U�Y�L�H�Z�����W�K�H���D�J�H�Q�F�\���W�K�D�W���U�H�S�U�H�V�H�Q�W�H�G���W�K�H���H�P�S�O�R�\�H�U�����,���V�D�Z���W�K�H���D�G�Y�H�U�W�L�V�H�P�H�Q�W���L�Q��
�W�K�H�� �Q�H�Z�V�S�D�S�H�U�� �'�H�O�R���� �Z�K�H�U�H�� �L�W�� �G�L�G�� �Q�R�W�� �V�W�D�W�H�� �Z�K�R�� �L�V�� �W�K�H�� �G�L�U�H�F�W�� �H�P�S�O�R�\�H�U���� �E�X�W�� �L�I�� �Z�D�V�� �D�� �F�R�P�S�D�Q�\��
�G�H�D�O�L�Q�J���L�Q���F�R�V�P�H�W�L�F�V���D�Q�G���,���W�K�R�X�J�K�W�����µ�7�K�L�V���L�V���D���M�R�E���I�R�U���P�H���¶���7�K�H���Z�R�U�N���S�R�V�L�W�L�R�Q���Z�D�V���I�R�U���D�Q���D�V�V�L�V�W�D�Q�W��
�P�D�U�N�H�W�L�Q�J�� �P�D�Q�D�J�H�U�� �D�Q�G�� �L�Q�� �P�\�� �L�Q�W�H�U�Y�L�H�Z�� �Z�L�W�K�� �D�� �5�X�V�V�L�D�Q���J�H�Q�W�O�H�P�D�Q�� �,�� �Z�D�V�� �Y�H�U�\�� �V�X�F�F�H�V�V�I�X�O���� �7�K�H�\��
�Z�H�U�H���O�R�R�N�L�Q�J���I�R�U���V�R�P�H�R�Q�H���Z�K�R���V�S�R�N�H���(�Q�J�O�L�V�K���D�Q�G���)�U�H�Q�F�K�����W�K�H���L�Q�W�H�U�Y�L�H�Z���W�R�R�N���S�O�D�F�H���L�Q���)�U�H�Q�F�K���«��
�D�W���W�K�H���L�Q�W�H�U�Y�L�H�Z���,���F�R�X�O�G���Q�R�W���S�L�F�N���X�S���R�Q���D�Q�\�W�K�L�Q�J�����Q�R�W���O�L�N�H���V�R�P�H���R�I���R�X�U���F�R�P�S�D�Q�L�H�V���W�K�D�W���W�U�H�D�W���\�R�X���O�L�N�H��
�P�H�D�W���D�W���W�K�H���P�D�U�N�H�W�����E�X�W���W�K�H���J�H�Q�W�O�H�P�D�Q���W�R�O�G���P�H���D�O�U�H�D�G�\���D�W���W�K�H���L�Q�W�H�U�Y�L�H�Z���W�K�D�W���K�H���Z�L�V�K�H�G���W�K�H�\���K�D�G���D��
�E�H�W�W�H�U���S�R�V�L�W�L�R�Q���W�K�H�\���F�R�X�O�G���R�I�I�H�U���P�H���«��(Jana)��
 
Most respondents ascribed a part of the guilt for the problems at accessing employment to the 
lack of information that they received at their educational institutions. As described by Tea, a 
sociology graduate:  
�'�X�U�L�Q�J���P�\���V�W�X�G�L�H�V���,���Z�D�V���V�X�G�G�H�Q�O�\���K�L�W���K�D�U�G���Z�L�W�K���W�K�H���U�H�D�O�L�V�D�W�L�R�Q���W�K�D�W���L�W���L�V���K�D�U�G���W�R���I�L�Q�G���H�P�S�O�R�\�P�H�Q�W����
�2�I�� �F�R�X�U�V�H�� �R�X�U���S�U�R�I�H�V�V�R�U�V�� �Z�D�U�Q�H�G�� �X�V�� �D�E�R�X�W�� �W�K�L�V�� �D�O�U�H�D�G�\�� �E�H�I�R�U�H�� �D�Q�G�� �W�R�O�G���X�V�� �W�K�D�W�� �Z�H�� �V�K�R�X�O�G�� �M�R�L�Q��
�Y�D�U�L�R�X�V�� �S�U�R�M�H�F�W�V�� �D�Q�G���W�K�D�W�� �Z�H�� �V�K�R�X�O�G���H�[�S�D�Q�G���R�X�U�� �V�R�F�L�D�O�� �Q�H�W�Z�R�U�N�V���D�O�U�H�D�G�\�� �Q�R�Z�� �D�Q�G�� �V�R�� �R�Q�«�� �D�Q�G��
�W�K�D�W���D�O�O���R�I���W�K�L�V���Z�R�X�O�G���P�D�N�H���L�W���H�D�V�L�H�U���W�R���I�L�Q�G���H�P�S�O�R�\�P�H�Q�W�«���L�I���\�R�X���D�U�H���D�F�W�L�Y�H���D�O�U�H�D�G�\���E�H�I�R�U�H�����,���W�K�L�Q�N��
�W�K�D�W�� �W�K�H�\�� �W�D�O�N�� �Y�H�U�\�� �S�R�V�L�W�L�Y�H�O�\���� �W�R�R�� �S�R�V�L�W�L�Y�H�O�\���� �W�K�H�� �S�U�R�I�H�V�V�R�U�V���� �D�V�� �L�I�� �Z�H�� �F�D�Q�� �I�L�Q�G�� �H�P�S�O�R�\�P�H�Q�W��
�V�R�P�H�Z�K�H�U�H�«���E�X�W���W�K�L�V���L�V���M�X�V�W���Q�R�W���W�U�X�H����
 
��
�$�G�M�X�V�W�L�Q�J���W�R���W�K�H���L�Q�V�H�F�X�U�H���H�P�S�O�R�\�P�H�Q�W���S�H�U�V�S�H�F�W�L�Y�H�V����
 
Even though most respondents positively evaluated their investments into their study and their 
experience gathered through work, they have different approaches when adjusting to the situation 
on the job market once they have completed their studies. If we use the summaries prepared by a 
young graduate as our basis, we can divide the seekers of the first suitable employment into three 
categories:  
1) active, ones who adjust to new, even global challenges and seek for new strategies by gaining 
new knowledge as well as be seeking and quickly adjusting to the new possibilities;  
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2) adjustable, ones who are prepared to neglect their investments into the educational and social 
capital as well as their personal aspirations and find a relatively satisfying employment on 
account of this  
3) passive and indecisive, who will either leave the choice of employment to a óluckyô 
coincidence or are still thinking and daydreaming. This is the smallest group of the three.  
 
The óactiveô are known for their high level of flexibility to adjust to the situation in the job 
market. They are also known to be active in multiple fields at the same time, i.e. they are active in 
a number of fields and in a number of ways; for instance they are studying and/or in the process 
of pre-qualification, while at the same time working (in some cases in different places) and 
looking for new employment possibilities as well as being active in extra-curriculum activities 
that could help them find employment. The active also mention other possibilities apart from 
continuing their studies, for instance one of the female respondents described the possibility of 
self-employment within the family company.  
 
The óadjustableô have tried or sought for various employment possibilities that would enable the 
fulfillment of their motivations and aspirations, however at a certain stage they realised that they 
are currently seeking for regular employment and this is the most important. Also typical for them 
is that they have not given up their aspirations completely, but they have only postponed them 
until the more distant future.  
The ópassiveô and óindecisiveô do not have a clear perspective nor clear experience, for they have 
not obtained it during their studies.  
 
Two female interview respondents studied abroad and one of them even wanted to get 
employment abroad, but she did not have good experience. This was mainly due to the poor 
cooperation between Slovenia and one of its neighboring countries. Most of the respondents did 
not mention employment abroad as an option to solving their unemployment issues. A female 
respondent who studied abroad told us: 
�,���D�O�U�H�D�G�\���V�W�X�G�L�H�G���D�E�U�R�D�G�«���,���G�R���Q�R�W���N�Q�R�Z�����D�W���W�K�H���W�L�P�H���,���Z�D�V���V�W�L�O�O���W�R�R���\�R�X�Q�J�����L�Q���I�D�F�W���,���Z�D�V���Q�R�W���V�X�U�H��
�L�I���,���Z�D�Q�W�H�G���W�R���V�W�D�\���W�K�H�U�H���������,���G�L�G���Q�R�W���V�S�H�D�N���W�K�H���O�D�Q�J�X�D�J�H�����W�K�H�\���K�D�Y�H���D���Y�H�U�\���F�R�P�S�O�H�[���O�D�Q�J�X�D�J�H�����M�X�V�W��
�O�L�N�H�� �6�O�R�Y�H�Q�H�� �«�D�Q�G���W�K�H���F�R�X�Q�W�U�\���� �O�H�W�¶�V�� �V�D�\�� �'�� �L�V�� �Q�R�W�� �D�� �W�U�X�O�\�� �Z�H�O�F�R�P�L�Q�J�� �F�R�X�Q�W�U�\���� �7�K�H�Q�� �,�� �V�R�P�H�K�R�Z��
�G�H�F�L�G�H�G�� �W�K�D�W�� �,�¶�O�O�� �U�H�W�X�U�Q�� �K�R�P�H�������� �,�W�� �L�V�� �K�D�U�G�� �D�Q�\�Z�D�\���� �E�X�W�� �D�E�U�R�D�G�� �L�W�� �L�V�� �D�W�� �O�H�D�V�W�� �W�Z�R�� �R�U�� �W�K�U�H�H�� �W�L�P�H�V��
�K�D�U�G�H�U����(Maja) 
 
 
 
 
 
CONCLUSION 
 
The theoretical concepts as well as the empirical conclusions expose the level of education as key 
for obtaining suitable employment. However, employers who are adjusting to the economic and 
market structural changes are increasingly demanding trained and educated staff that have more 
than merely formal education. Currently the share of highly educated first time job seekers is on 
the rise across the EU and in individual study fields such as humanities, art, social sciences, there 
are overqualified people as well as too many of them on the work market. A share of the young 
with university education are joining the hordes of the unemployed (approximately 10 %, varies 
throughout the different EU countries), and a part of them are unable of finding work suitable to 
their education (approximately 30%). In certain aspects the Slovene youth work market is coming 
closer to the situation in the European market; however there are also some specific 
characteristics that are typical for the specific national context. In this contribution we have 
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mainly focused on adjustments made to the market demands and the response of the young job 
seekers to the surplus investments on the level of university education.  
 
The results of the �(�Y�D�O�X�D�W�L�R�Q���R�I���L�Q�Y�H�V�W�P�H�Q�W�V���L�Q�W�R���H�G�X�F�D�W�L�R�Q�D�O���F�D�S�L�W�D�O���D�Q�G���W�K�H���\�R�X�W�K���Z�R�U�N���P�D�U�N�H�W 
research in Slovenia show that students in non-deficit courses (as regards the market), especially 
social sciences and humanities, are insufficiently prepared for the problems awaiting them once 
they step into the job market. They do not sufficiently participate in extra-curriculum study work, 
they do not participate in activities in the student job market that would complement their studies 
and professional careers, rarely do they have a clearly outlined career, when building social 
networks they mostly limit themselves to their primary social environment and they do not spread 
their networks into the professional sphere, they have insufficient active contacts with professors, 
mentors and role models. They are also not oriented into the search for possibilities for 
employment and career building in other EU countries. Apart from this the investments into 
educational and social capital are importantly determined with social origins; students from lower 
educated families are deprived compared to their colleagues with a greater cultural capital, which 
points towards social inequality in the process of building a career and finding appropriate 
employment.  
 
Taking into account the adjustment to the situation in the market we can divide the students and 
graduates of non-market oriented studies into óactiveô (who successfully adjust and productively 
use their investments into their studies); óadjustableô (who are partially willing to denounce their 
investments and find relatively satisfying employment); and ópassive and indecisiveô (who are 
occasionally employed and denounce a career and investments into education).  
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